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Abstract

The International Civil Aviation Organization (ICAO) has established English
Language Proficiency Requirements (LPRs) for all flight crews operating on international
routes, all air traffic controllers who communicate with foreign pilots, and air professionals.
The ICAO requires those who operate on international routes to be qualified at least in
Operational Level 4 in the Requirements. However, in Thailand, the only English test that all
flight attendants are necessitated to take is the Test of English for International
Communication (TOEIC). Apparently, there is a mismatch between the TOEIC test scores
and the ICAO Language Proficiency Requirements (LPRs) as the foci of these two differ.
The current study thus explored the relationship between the ICAO Language Proficiency
Requirements (LPRs) and TOEIC scores of flight attendants in Thailand and their attitudes in
order to better determine if the TOEIC is the most effective means to recruit flight attendants
in Thailand. The data were collected from 100 Thai Airways International flight attendants
using a four-point Likert scale self-assessment survey to measure the participants’ self-
assessed abilities on all the ICAQ rating scale descriptors focusing on Operational Level 4.
The data were quantitatively analyzed with inferential statistics of Pearson’s product moment
correlation coefficient. Moreover, to elicit in-depth information regarding the attitudes of
Thai airways flight attendants, the semi-structured interview protocols were also used and
subsequently analyzed by means of content analysis. The findings of the current study
revealed that there is a positive correlation between the ICAO Language Proficiency
Requirements (LPRs) and the TOEIC scores of Thai Airways International flight attendants,
which was equal to 0.384, but this correlation was a weak uphill (positive) linear relationship.
As a result, the present study suggests that Thai aviation companies should be aware of using
the TOEIC as a recruitment requirement. To ensure a more accurate determination of
language proficiency of applicants, it is recommended that the Thai aviation industry develop
their own English language proficiency test for staff recruitment processes.
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Background of the Study

Talking about the medium of communication in the aviation industry, the language of
international aviation communication is definitely English (Alderson, 2009). Correct and
concise pronunciation receives more serious attention from the aviation professionals since
countless incidents and accidents in the aviation industry have involved miscommunications
between staff in the aviation industry who are not native speakers of the English language.
Moreover, the English language of the international aviation industry is not English for
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general purposes. Rather, it can be categorized as English for specific purposes or ESP.
However, Douglas (2000) has pointed out that ESP for the aviation industry is even more
restricted than that. Much of the aviation English can be classified as a code that is used in a
very restricted context known as standard phraseology. As the safety in the aviation industry
relies on clear and accurate communication between interlocutors, ambiguous or incorrect use
of English in the aviation industry can result in catastrophic outcomes that need to be avoided
at all costs.

According to Martin (2016), aviation English includes the ability to speak, write, and
understand—in English—aviation meteorology, physics, navigation, maps and charts,
electronics and avionics, instrumentation, hydraulics, rules of the air, air traffic control
regulations, and much more. Precisely speaking, unambiguous and accurate communications
in English, both in the air and on the ground, are very important to the international aviation
workers to do their job effectively for the safety of everyone involved. Alderson (2009) has
pointed out that many serious miscommunications can occur in unpredictable situations,
particularly in emergencies, and especially where urgent corrective action or essential
information is involved, and where one of the interlocutors may be under severe emotional
stress. This supports the idea that speaking skills in oral communication is the most important
skill in aviation English. However, it is noteworthy that English in the aviation industry not
only encompasses speaking with correct pronunciation, but, according to Ketchum (2007), it
also demands communication skills that go hand in hand with reading and writing skills.
Simply put, the more one reads and writes, the more one can broaden his or her vocabulary
and articulate concepts accurately and more effectively to others. Apart from reading, in the
aviation industry, writing skills are found important as they are compulsory in operational
systems and maintenance which are considered safety-critical (Sarmento, 2005). However,
the significance of writing in the aviation industry may be overlooked due to the fact that the
written language used in maintenance documents is often considered “simplified English,” so
people involved in the industry tend to pay more attention to speaking.

The ICAO, a specialized agency of the United Nations, has developed and proposed
airline safety standards and practices which require flight crew members, air traffic
controllers, and air professionals (including flight attendants) to be able to communicate
proficiently using both ICAO phraseology and plain English called the ICAO language
proficiency requirements (LPRs). It has identified six areas of language competency in which
aviation personnel must be proficient including the following: pronunciation, structure,
vocabulary, fluency, comprehension, and interactions (ICAO, 2004). Each skill is divided
into six levels of proficiency, namely Level 1 (pre-elementary), Level 2 (elementary), Level 3
(pre-operational), Level 4 (operational), Level 5 (extended), and Level 6 (expert). In order to
be qualified to work in the aviation industry, it is compulsory for flight crews including flight
attendants to pass the Operational level 4 of the requirements. Even though the ICAO
language proficiency test is designed for and administered specifically with only pilots, with
parts of the test concerning the radio communications, flight attendants are still required to
meet the specification. This is because it is believed that they still need to be able to use the
language to fulfill their duties including providing food and beverages to passengers and
ensuring safety and taking care of passengers in an emergency, in addition to having the
overall knowledge about the aircraft they fly (ICAO, 2008). In addition to this, the English
language proficiency of flight attendants is what ICAO takes into serious consideration,
particularly when there is an emergency in which flight attendants have to be the
communicators between pilots and passengers with different language backgrounds. More
importantly, in case of medical emergencies, flight attendants’ ability to use English to
communicate with different parties to assist passengers is even more crucial. For these
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reasons, it is deemed vital that airline companies make sure that their flight attendants meet
the standards set by ICAO.

However, in reality, for many international flight attendants, English is not their first
language. They understand, however, that if they want to fly internationally as a career, their
English must be fluent to a great extent. Nevertheless, the English proficiency of flight
attendants in Thailand in general has been found to be lower than the standards (Permtanjit,
2003). It has been documented that the two largest areas of difficulty in the English language
of flight attendants are unfamiliarity with passengers’ accents and their own accents and
pronunciation. Without effective English communication skills, a flight attendant may find it
difficult to fulfill their job descriptions effectively and impossible to climb up the corporate
ladder. Apart from this, good English skills help the aviation professionals develop and
maintain the relationships with colleagues and ensure that arguments and disagreements are
kept to a minimum.

At present, however, the only English test that all flight attendants recruited in Thailand
are required to take is the Test of English for International Communication (TOEIC), which
needs to be taken before they apply for the job. This is a rather common practice among
most of the airlines in the world. Since the score range for those who can apply for the
position is quite wide (from 600 to 990 points), the English language proficiency of flight
attendants varies. Thus, it can be seen that the ICAO language proficiency standard and true
proficiency of flight attendants may not be congruent in every case. The ICAO sets the
standards of language proficiency of those who work in the aviation industry called the ICAO
Language Proficiency Requirements (LPRs). Those who work in this industry must be
qualified at least in Operational Level 4 in the requirements. In reality, however, flight
attendants whose TOEIC score is higher than 600 points (the cut-off score for eligibility to
work in the aviation industry) may or may not have to reach this Operational Level.
Consequently, it can be stated that currently there is a mismatch between the TOEIC test
scores and the ICAO Language Proficiency Requirements (LPRs). One plausible explanation
is that the TOEIC test is designed for business purposes, while aviation English is considered
a language of specific purposes. Simply put, whether the TOEIC scores are appropriate for
recruiting workers in the aviation industry may need to be reconsidered due to its construct
underrepresentation.

For these reasons, in order to elevate the English language proficiency standard of flight
attendants in Thailand’s aviation industry, the correlation between the ICAO Language
Proficiency Requirements (LPRs)and Test of English for International Communication
(TOEIC) needs to be explored to more empirically determine whether those who have the
TOEIC scores ranging from 600 to 990 points are truly qualified at the Operational Level in
the ICAO Language Proficiency Requirements (LPRS). If not, a new English test (English for
specific purposes) specifically designed for recruitment of staff in the aviation industry may
need to be developed so as to help the aviation industry in Thailand find the most reliable and
effective means to recruit personnel into the industry. Also, flight attendants in Thailand’s
aviation industry who do not meet the English proficiency standard of the ICAO may need to
further improve themselves to acquire it, or risk being removed from international flight
routes.

Based on the necessity of aviation professionals to achieve the standard proficiency of
English, this study aimed to investigate the relationship between the ICAO language
Proficiency Requirements (LPRs) and the TOEIC scores of flight attendants in Thailand in
order to reconfirm the effectiveness of TOEIC-based recruitment of flight attendants in
Thailand. Moreover, the attitudes of flight attendants in Thailand toward the ICAO language
Proficiency Requirements and the TOEIC test were also explored.
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ICAO Language Proficiency Requirements

ICAO stands for The International Civil Aviation Organization, which is a United Nations
specialized organization. It was established by the United States in 1944 to manage the
administration and governance of the Convention on International Civil Aviation (Chicago
Convention). This agency is also responsible for producing global plans to assist
multinational airlines about safety and navigation, monitoring and reporting air transport
performance metrics, in particular, and auditing airlines organizations to maximize safety
and security. Moreover, ICAO also sets language standards in order to control the use of
English as an international language of the air by making the language requirements called
the “ICAO Language Proficiency Requirements” (Estival, Farris, & Molesworth, 2016).

In this study, the ICAO Language Proficiency Requirements refer to a set of language
rules that all flight crews have to follow. They consist of a set of holistic descriptors such as
“Proficient speakers shall communicate effectively in voice-only (telephone/radiotelephone)
and in face-to-face situations,” “Proficient speakers shall use a dialect or accent which is
intelligible to the aeronautical community,” and “Operational Level 4 of the ICAO Rating
Scale is the requirement for flight crews and air traffic controllers.” These new standards
instruct flight crews and air traffic controllers to be able to communicate proficiently using
both ICAO phraseology and general English. The core content of the ICAO Language
Proficiency Requirements is that all aviation professionals engaged in or being in contact
with international flights must be proficient in the English language as a general spoken
medium, not simply having a proficiency in standard ICAO Radiotelephony Phraseology.

The ICAO language proficiency requirements are significantly crucial for aviation
professionals because they necessitated all aviation professionals to acquire at least
Operational Level 4 in order to be accepted into the industry. The requirements in all levels
are divided into six domains: pronunciation, structure, vocabulary, fluency,
comprehension, and interaction.

Alderson (2009) has pointed out that while there is some argument over the quality
of these scales, they are still used in the assessment of proficiency of applicants of aviation
licenses. Parohinog and Meesri (2015) have investigated the proficiency of aviation
students based on the six domains of the aforementioned ICAO language proficiency
requirements and found that the difficulties that students in Thailand have encountered in
the six domains of the ICAO language Proficiency Requirements were particularly
grammar or structure, followed by interaction.

TOEIC Test

The TOEIC test refers to the Test of English for International Communication (TOEIC)
that is specifically designed to measure the ability of test-takers who are non-native English
speakers to use English in everyday life, especially work-related activities. The TOEIC has
been developed by Educational Testing Service (ETS), the world’s biggest private
nonprofit educational testing and assessment organization, based in the USA, following a
request from the Japanese Ministry of Foreign Trade and Industry (MITI). ETS is also the
developer of the TOEFL, one of the most well-known standardized language proficiency
tests primarily used in the USA and all over the world for admission into educational
institutions (Runnels, 2014).

The purpose of the TOEIC test is to measure language proficiency in terms of
everyday English skills of people working in an international environment (Powers, Kim,
& Weng, 2008). In other words, the TOEIC test measures a person’s ability to
communicate in English in the context of daily life and the global workplace environment
using key expressions and common, everyday vocabulary. The scores indicate how well
test takers can communicate in English with others in the workplace. These TOEIC scores
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are widely used to determine the proficiency levels of employees or potential employees,
for human resources planning and development in the contexts of business, industry, and
commerce (Powers et al., 2008).

The TOEIC test has been used for the recruitment of staff at Thai Airways
International for years. The importance of the TOEIC exam is that Thai Airways
International, the biggest airline company operating in Thailand, recruits an average of
100-150 new flight attendants every one to two years partly based on their TOEIC scores.
The recruitment process takes over two weeks for screening, and more than 10,000 walk-in
candidates undergo basic academic, skill, and physical fitness assessments, a very labor-
intensive process. Unfortunately, a large number of applicants are not selected as each year
only 30-35% meet Thai Airways International’s minimum TOEIC score of 500, which
qualifies them for additional interviews and tests (ETS, 2007; Powers et al., 2008).

Since English is an important skill for the career as a flight attendant, and in fact a
minimally acceptable level of English has already been determined by Thai Airways
International (as represented by the TOEIC score of 500 since 1988), ETS has proposed
that Thai airways adjust the process to move the English testing from the end of the process
of screening to the beginning of the process (before screening). In other words, Thai
Airways International should first pay attention to English skills of the applicants apart
from their education, attitude, personality, and general appearance. This change should
help Thai Airways International to refine the recruitment process to end up with a more
homogenous group of eligible applicants. Moreover, the refinement cuts down many
recruitment expenses and reduces staff working in the recruitment process.

Self-Assessment

The ability to self-assess is often seen as a key characteristic of an autonomous language
learner (Gardner, 2000) where autonomy refers to a learner’s ability to take care of and be
responsible for their own learning (Holec, 1981). Moreover, Holec (1981) posits that self-
assessment is a tool which supports those with that ability. An assessment may serve many
purposes, such as measuring progress, proficiency, motivation, or confidence (Gardner &
Miller, 1999). According to Race (2001), self-assessment is a method that allows students to
judge their own work such as reports, essays, presentations, and even exam papers.

Gardner (2000) describes the benefits of self-assessment that can extend beyond
learners to teachers and also to the institution. Learners benefit the most from self-assessment
and in very diverse ways. Oscarson (1997) explains that it is not only the teacher who gets the
benefits from self-assessment to improve and expand their teaching techniques, but it is also
beneficial for students to raise more goal-oriented motivation in language learning.
Moreover, student self-assessment also encourages them to participate more as well as helps
the teacher to relieve their burden. As Naeini (2011) has pointed out, despite the fact that
criticisms against self-assessment in terms of validity and reliability still remain, many
scholars have successfully used self-assessment as a teaching method in the classroom to
improve classroom instruction.

According to Popper (1959) and Ackroyd and Hughes (1981), there are a number of
advantages of using a questionnaire as a tool to collect data. First, a questionnaire is a tool
that helps gather a large amount of information in a short period of time from any number of
participants with limited effect on its validity and reliability. Secondly, a questionnaire is a
scientific data collection tool that yields quantitative data that can be used not only to
compare and contrast data, but to formulate a new theory or hypothesis.

Coombe and Canning (2002) point out that in spite of the criticisms against self-
assessment in terms of its validity and reliability, it is generally believed that if a self-
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assessment instrument is utilized with sufficient care, it can still be both a valid and reliable
supplement to traditional assessment in some ways.

It is generally said that successful companies put the right man on the right job. The
findings of the present study can be a starting point for Thai Airways International to
reconsider whether their existing recruitment process enables them to choose flight attendants
with sufficient levels of English proficiency to ensure their professional performance. If the
company finds that the TOEIC is not the most suitable proficiency test in accordance with the
standard of ICAO language proficiency, they can use the study findings as evidence of the
necessity to come up with a new English proficiency test, whether another commercially
available test or a newly designed in-house test, so as to more effectively recruit flight
attendants to ensure quality service provision and the safety of their passengers.

Method
To explore the correlation between the ICAO Language Proficiency Requirements (LPRS)
and Test of English for International Communication (TOEIC) reading and listening scores of
flight attendants in Thailand, this study collected the data from Thai Airways International
flight attendants who use English as a medium of communication with the passengers. There
are approximately 3,000 flight attendants of Thai Airways who are responsible for taking care
of passengers’ safety and providing food and beverage service to passengers. The flight
attendants of Thai Airways International consist of both males and females whose age range
is between 22 and 60 years old. All of them are Thai nationals and their first language is also
Thai. The participants of this study were 100 flight attendants working in the economy class
of Thai Airways International, all of whom were recruited by means of purposive sampling.
There were two inclusion criteria. First, they had been working with the company for more
than 12 months to ensure that they had gained some experience using the English language in
their line of work. Second, they had to have the updated TOEIC scores taken no more than
two years ago to reflect their ability to use English as a medium of communication with the
passengers while working. Yamane’s (1967) formula was used in order to find the proper
sample size, which was 100, with the margin of error being approximately 10%.

The instruments used in this study was the self-assessment survey developed by the
researcher based on the ICAO Language Proficiency Requirements (LPRs) descriptors (see

Appendix) such as item 1.2) You can demonstrate a marked accent. (auawisaldduiloudoamiin
nn'ldFanu) and item 2.2) You can make a good command of basic grammatical structure. (qu

annsal¥lassadiehensaiiuguldiflueded). The participants responded to the following stem-

completion item: “To what extent do you agree with the following statements (where 1 was
‘strongly disagree’ and 4 meant ‘strongly agree’)?” The four-point Likert scale was employed
to measure the participants’ self-assessed abilities on all of the ICAO rating scale descriptors
focusing on Operational Level 4 consisting of six domains: pronunciation, structure,
vocabulary, fluency, comprehension, and interaction. The four-point scale was selected to
reduce the participants’ tendency of selecting a neutral response (Dérnyei & Taguchi, 2010).
The survey was validated by a panel of three experts in English for specific purposes and
assessment before use. The ICAO Language Proficiency Requirements (LPRs) self-
assessment survey was written in both Thai and English and it was available for free
download at www.doc.google.com. Oscarson (1997) has suggested that a self-assessment
has generally been found to be more accurate when administered in the native language of the
respondents. In this study, however, the participants were requested to complete the survey in
English as they were supposed to be qualified to do so.
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To complete the investigation of the correlation process, the Test of English for
International Communication (TOEIC) listening and reading tests were also taken into
consideration. As a rule, all participants had to have the TOEIC score of 600 to 990 points in
order to qualify for job requirements of Thai Airways. In this study, they were expected to
specify the TOEIC scores they had when they applied for the job with the airline.

Moreover, to elicit in-depth information regarding the attitudes of Thai Airways
International flight attendants towards the ICAO Language Proficiency Requirements (LPRS)
and the TOEIC test, the semi-structured interview protocols were designed and administered
by the researcher. After undergoing a validation process, ten interview participants were
purposively selected after completing the self-assessment survey, and the interviews of the
ten selected participants were conducted by the researcher in English. This was because the
interview participants were those with a higher level of proficiency and the researcher wanted
to avoid misinterpreting the interviewees’ original messages when translating the interview
data from Thai to English. The interview took place at Thai Airways Operations Center, each
of which took 15 to 20 minutes to complete.

The data from the self-assessment surveys and interviews were analyzed by means of
statistical analysis using the SPSS Program for Windows. First, quantitative data gathered
with the self-assessment surveys were analyzed with descriptive statistics of percentage,
mean, and standard deviation, and Pearson’s product moment correlation coefficient was also
utilized to determine the correlation between the self-assessment surveys and the TOEIC
scores. On the other hand, qualitative data collected using the interview protocols were
analyzed by means of content analysis.

Findings and Discussions

English Proficiency of Flight Attendants

The population of this study is 3,000 Thai Airways International flight attendants who use
English as a medium of communication while taking care of passengers’ safety and providing
food and beverage service to passengers. The flight attendants of Thai Airways International
consist of both males and females whose age range is between 22 and 60 years old.

Of the 100 Thai Airways International flight attendants who completed the self-
assessment surveys, the minimum TOEIC score was 680 and the maximum score was 990,
with the mean TOEIC score of 830.30 which falls into the B2 level of the Common European
Framework of References (CEFR). According to ETS (2008, 2013), a TOEIC examinee
whose TOEIC score falls into the level B1 and B2 of CEFR is an independent user who can
understand the main points of standard input, interact with most situations, and produce
simple connected texts, which is considered sufficient to work effectively as a flight
attendant.

Table 1. TOEIC Scores and the ICAO LPRs Scores (n = 100)

Min Max Mean Std. Deviation
TOEIC Scores 680 990 830.30 81.17
ICAO LPRs 91 153 120.34 10.95
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Relationship between the Test of English for International Communication (TOEIC)
scores and the ICAO Language Proficiency Requirements (LPRs) self-assessments of
Thai Airways International flight attendants

To address the first research question, i.e., What is the relationship between the ICAO
Language Proficiency Requirements (LPRs)and Test of English for International
Communication (TOEIC) of Thai Airways International flight attendants?, the summary
scores of the self-assessment survey and TOEIC score of each participant were correlated
using inferential statistics of Pearson’s Product Moment Correlation. When considering the
correlation between the ICAO Language Proficiency requirements (LPRs) and Test of
English for International Communication (TOEIC) of Thai Airways International flight
attendants, it could be seen that there was a positive correlation between the ICAO Language
Proficiency Requirements scores (LPRs) (M = 120.3400, SD = 10.94551) and Test of English
for International Communication (TOEIC) scores of Thai Airways International flight
attendants (M = 830.300, SD = 81.17141), which was equal to 0.384, but this correlation was
a weak uphill (positive) linear relationship. It was also found that the correlation between the
ICAO Language Proficiency Requirements (LPRs) and the Test of English for International
Communication (TOEIC) of Thai Airways International flight attendants was statistically
significant at the 0.01 level (2-tailed).

Table 2
Relationship between the TOEIC test scores and the ICAO LPRs scores

TOEIC ICAO LPRs

Pearson Correlation 1 .38
TOEIC Scores Sig. (2-tailed) .000
N 100 100

**Correlation was significant at the 0.01 level (2-tailed)

One plausible explanation for the weak correlation between the ICAO Language
Proficiency Requirements (LPRs)score and the Test of English for International
Communication (TOEIC) score of Thai Airways International flight attendants is probably
the mismatch in the contents of the TOEIC test and the ICAO Language Proficiency
Requirements (LPRs) self-assessment survey. According to Ross (1998), the self-assessment
accuracy will be found low if the contents of the test and the self-assessment materials do not
match. The TOEIC test focuses on the everyday English use of people who work in an
international environment; on the other hand, the ICAO Language Proficiency Requirements
(LPRs) involve the use of English for specific purposes, namely aviation English, that
includes the ability to speak, write, and understand (listen and read) aviation meteorology,
physics, navigation, maps and charts, electronics and avionics, instrumentation, hydraulics,
rules of the air, and air traffic control regulations in English. To explain further, the TOEIC
can be used to determine the level of English proficiency of people in different careers, as
evidenced by the fact that TOEIC scores are used in the fields of business, logistics, etc. In
contrast, the ICAO Language Proficiency Requirements were not originally designed to be a
language proficiency test, and they are not even used in the aviation industry in some
countries. For example, in Canada, the language proficiency test of flight crew license
holders is called The Aviation-Language Proficiency Test, written in either English or French
and focusing on the context of aviation (Estival et al., 2016). In addition, according to
Alderson (2009), there is an argument over the quality of the ICAO language proficiency
scales, but these scales are still widely used in the assessment of proficiency in the use of
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English for acquiring aviation licenses as it is considered a valid and reliable standardized
assessment tool to measure specific language use in the aviation industry.

In addition, it may be explained that the low correlation between the self-assessment
survey and the TOEIC score may have resulted from the participants’ lack of thorough
understanding of the statements contained in the survey. The language used in the self-
assessment survey were extracted from the ICAO Language Proficiency Requirements
descriptors, which may be beyond the proficiency levels of those whose English proficiency
is at B2 level of CEFR. According to Runnels (2014), the discrepancy between the actual
level of proficiency of study participants and the level of proficiency required to complete a
research instrument may lead to a low correlation. For instance, Negishi (2011) conducted a
study with Japanese university students and reported that a lack of clear understanding or
misunderstanding due to limited language proficiency could lead to a weak correlation
between a set of scores.

Moreover, the low correlation found in this study may have been because the
participants were not familiar with completing a self-assessment instrument. In fact,
responding to a self-assessment data collection tool relies on a complex set of skills in
addition to language skills such as cognitive skills (Little, 2005). Thus, Thai Airways
International flight attendants who had different educational backgrounds and different
previous experiences with a self-assessment survey may have had trouble understanding the
survey statements, hence a low correlation found in the present study.

Flight Attendants’ Attitudes toward the ICAO Language Proficiency Requirements
(LPRs) and the TOEIC

Flight Attendants’ Attitudes toward the TOEIC

The participants of this study had both positive and negative attitudes toward the TOEIC test.
In general, they felt that the TOEIC test is useful and directly related to their job. The
participants of this study were all very familiar with the TOEIC test and they all agreed that
the TOEIC test actually measured their everyday English skills that they needed in their line
of work. On the other hand, there were some flight attendants who felt that the TOEIC test
was in fact more suitable for workers in the field of business, not particularly for airline
crews like them. Furthermore, they felt that while they were working, the English language
skill they had to use most was the speaking skill, which was not included in the TOEIC test,
thus indicating the mismatch between the language assessed by the TOEIC and the language
flight attendants actually needed to fulfill their work requirements. Also, some participants
shared their opinion that the cut-off score of 600 required by Thai Airways International may
be too low, making flight attendants who got the score around the cut-off point unable to
work efficiently and effectively as flight attendants on international routes. As such, the
aviation industry in Thailand may need to reconsider the minimum English requirements of
their personnel as well as look for another standardized English assessment alternative that
includes all language skills in English, including speaking. The significance of the TOEIC as
perceived by flight attendants is exemplified below:

How important is TOEIC to you as a flight attendant? Why?

It is quite important. Firstly, one of the requirements for cabin crew application is to have
TOEIC scores. If the scores meet the airline standard, there is a chance to get a job.
Secondly, practice tests are the foundation of this job. We can get used to the conversations,
the accents, and the ways to communicate even grammatical structures for some paperwork.
Finally, TOEIC plays a role in career path. It is more or less a factor for job promotion.
However, in my view, 600 is inadequate. /Participant #3/
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Flight Attendants’ Attitudes toward the ICAO Language Proficiency Requirements (LPRS)
According to the findings from the interviews, the participants raised many concerns about
quite familiar with the ICAO Language Proficiency Requirements (LPRs), or, at least, they
were able to guess what it was supposed to be, even though they did not take this test when
they applied for the job. Apparently, the participants had positive attitudes toward the ICAO
Language Proficiency Requirements (LPRs) and realized its significance for them to work as
flight attendants who flew international routes. Secondly, most of the participants agreed that
the ICAO Language Proficiency Requirements (LPRs) were quite practical for them in order
to work in real life. This may have been because the survey covered all six domains that were
directly related to their work. Some of the participants also added that to achieve level 4 of
the ICAO Language Proficiency Requirements (LPRs) was not easy since they were English
as foreign language users and some of the language used in the requirements were difficult to
understand. Many participants agreed that they were unable to deal with the requirements the
first time they encountered them since some technical terms were too specific. Finally, a
number of participants explained that even though the ICAO Language Proficiency
Requirements (LPRs) were a good requirement for airline professionals, they should not be
used as an English proficiency test for them as they also focused on knowledge of the
aviation industry in addition to the language proficiency, as can be seen from the following
excerpts:

Do those six ICAO skills cover all language uses in your working routine? Why or
Why not? What else should be added?

Those six skills cover all. In my view, basic skills for communication are divided into
listening, speaking, reading and writing. My working routine mostly concerns listening and
speaking. According to the ICAO Language Proficiency Requirements (LPRs),
comprehension seems to result from listening. Pronunciation, structure, and vocabulary are
components of speaking. The combination of these four skills definitely leads to interaction
and fluency. This results in effective communication which, in my view, is one of the main
responsibilities of cabin crew. /Participant #4]

However, although the participants perceived that the ICAO LPRs were practical,
some of them felt that achieving Level 4 was not that easy since they used English as a
foreign language, as they explained:

What do you think about Operational Level 4 of ICAO LPRs? Is it practical that all
air professionals have to be at least this level? And why?

It is a suitable standard. However, it is somehow impractical that all flight crews have to be
at Level 4. It might not be a problem for native English speakers. Meanwhile, other crews
whose English is a second language or a foreign language might find it difficult to achieve
that operational level 4. Even though they have tried to practice English, they have to
struggle to increase their proficiency. The results might not be as good as that of native
English speakers'. /Participant #3]

Such findings have implications for how the ICAO Language Proficiency
Requirements can be used as international language requirements for every English user
involved in the aviation industry throughout the world. According to Estival et al. (2016), the
ICAO Language Proficiency Requirements (LPRs) are originally designed for native
speakers of English, and this means that it may not be clearly understandable by those whose
native language is not English. If there is more evidence that non-native speakers of English
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generally have problems with the language used in the ICAO Language Proficiency
Requirements (LPRs) descriptors, they should be revised to make them clearer, probably by
using simpler terms, for example. This may make the requirements become the policy for
non-native speakers of English in addition to that of native English flight crews and air-traffic
controllers such as British, Canadian, and New Zealand aviation professionals.

Limitations and Recommendations
With regard to limitations of the present study, first and foremost, the self-assessment survey
was used to collect data, and it has been accepted that a self-administered data collection
instrument may not completely reflect accurate information as it is supposed to (Gardner,
2000). For example, Blue (1994) explains that self-assessment should be used with caution as
some learners may not have experience making judgments of this sort. Thus, it is teachers’
responsibility to make sure that learners are able to complete self-assessment before they are
given a chance to do so to ensure validity and reliability of the self-assessment results.
Further research may also use other data collection instruments such as field
observations to triangulate the findings of the study. Additionally, as the participants in the
present study were Thai Airways International crew members, the findings might not be
generalizable to other flight attendants working for other airline companies in Thailand as
well as those based in other countries. In the future, research may be undertaken with flight
attendants who work for other companies to better confirm the correlation between the ICAO
Language Proficiency Requirements (LPRs) and the TOEIC scores.

Conclusion

The findings of this study revealed that the correlation between the ICAO Language
Proficiency Requirements (LPRs) and the Test of English for International Communication
(TOEIC) of Thai Airways International flight attendants was weak. As a consequence, the
present study suggests that aviation companies, particularly those in the Thai aviation
industry, reconsider the English language requirements of their applicants to ensure that they
are equipped with both the English language proficiency and the knowledge of the aviation
industry required in their line of work. Alternatively, they may simply demand the airline
applicants to take the TOEIC speaking test separately to ensure that they are truly qualified to
use English speaking skills to efficiently and effectively fulfill their job requirements. Finally,
the Thai aviation industry should develop its own English language proficiency test to better
suit the contexts of Thai flight attendants and to raise the standard of aviation English
proficiency of those who work in airline industry in Thailand as airline professionals so as to
help Thailand achieve global recognition as one qualified provider of aviation services.
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Appendix

This questionnaire aims to investigate the needs and the problems of English language use in
aviation industry. Please complete this questionnaire and send it to the interviewer when you
finish. (There are some terms that need to be clarify depending on the context of use).

Part I: Personal information
Directions: Please answer the following questions.

Sex: 0O Male O Female

Age:

Years of working experiences in aviation industry:

Position:

English proficiency:

0 Excellent 0Good COFair CJPoor

TOEIC scores:

Part 11: English language skills
Directions: Please mark v in the table each number means.
4 =strongly agree 3 = agree 2 = disagree 1 = strongly disagree

1.) Pronunciation
Level 3
In this Level 3, “accent” refers to mother-tongue accent or first-language accent.

Pronunciation 4 3 2 1

1.1 Your accent is so strong as to render comprehension by an international
community of aeronautical radiotelephony users very difficult or
impossible.

aadiduilsaFanuuinauriliaiuihlavesdld Insdwinmalnaszuy

L)

FaelulsznauszrnadsemadluGosennieo Guldlula

Level 4

In this Level 4, “accent” refers to standardized English language accent.

Pronunciation 4 3 2 1

1.2 You can demonstrate a marked accent.

Yo A = Y Y v
ﬂmmmiahmmﬂuﬁﬂmuﬂmﬂmfmﬁm

1.3 You can demonstrate a localized regional variety of English.

Yo A v y A Y
ﬂmmmmhmmmmyWmﬂqyﬂjm‘n@mu"lﬂ
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Pronunciation 4 3 2

1.4 You may have to pay close attention to understand or may have to
clarify something from time to time.

vy 2 ' = o ] A 9 a
ﬂﬂ!ﬂ'ﬁ]%3ﬂfNﬂ\‘]ﬁl%ﬂfﬂ\‘m']ﬂ‘ﬂﬁ]%“l/nﬂ’ﬂmsllﬂ% NIDD1VTABIDTUNY

' ! 9
TJ']QfJfJ'NLWEJLGIiJLﬁﬂﬂ’]'m%mﬁ]uﬁluﬂ%iﬂﬂ

Level 5

In this Level 5, “accent” refers to standardized English language accent.

Pronunciation 4 3 2 1

1.5 You demonstrate a marked accent, or localized regional variety of
English, but one which rarely interferes with how easily understood your
speech is.

Yo A = @ Y o A Yo A
ﬂmmmmhmmmLﬁﬂwuﬂmﬂﬂ%mi}u I mmiahmmm

v Y A Y [ =\ 1 9 o
ﬂ?H'lE]\?ﬂi]‘]&lﬂJE]\?Tl@\?ﬂuvlﬂ I@val,lI‘ﬂ’E]ﬂllWﬁ@@ﬂ?imﬂiﬂﬂ’lmﬂﬂ]@\iﬂm

1.6 Your accents are always clear and understandable, although, only
occasionally, a proficient listener may have to pay close attention.

o A = v 9 I 91 g 9 A
anuﬂwmﬂmnmmmmuuazLmﬂi]"lmwmnmm’memmﬁmn

A g < a
ANUTFBIFIYD VAR Ta T uiery

2.) Structure

Level 3

Structure 4 3 2 1

2.1 Your weak command of basic grammatical structures will limit
available range of expression or result in errors which could lead to

misunderstandings.

F
7%

Taseardrama heonsalvuiugiuioouvena 921NV LIUAYDINT

%9

v
a =2

a A o Yya 9 o J 9 a Y
llﬁﬂﬁﬂ’l'mﬂ@ﬁi’E]VI'IGI,WLﬂWU’E]NﬂWﬁ'lﬂ“]f\?’é]'l%lﬂulﬂgﬂ’ﬂilmﬂclﬂNﬂulﬂ
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Level 4
In this Level 4, 1.) Global error refers to an error in sentence structure, 2.) Local error refers to an error in

words level.

Structure 4 3 2 1

2.2 You can make a good command of basic grammatical structure.
4

auansal¥lassaiiehonsaiiuguldiiuedsd

2.3 You do not merely have a memorized set of words or phrases on which
you rely but have sufficient command of basic grammar to create new
meaning as appropriate.

(= 1 o v J A AA o I Y 1 g 1 o A J
ﬂﬂ!ulNLWﬂ\ill@]il‘lfﬂﬂ']ﬁ‘l/‘lﬂﬁiﬂ’m“I/Ilﬂllﬂ‘;]fulﬂm'mu Llﬂﬂﬂ‘!ﬂﬁllubﬂ']ﬂim

4 [
wugrmnnawenzihwadwanuruelmi ldmuanuming an

2.4 You can demonstrate local errors and infrequent global errors and
communication is effective overall.

IS Yo A 'Y g Aa 1
ﬂmumiﬂlﬂfmwmagmﬁ Lmzu’]u“‘]ﬂﬁﬂﬂzw‘]ﬂﬂﬁzjﬂﬂWﬂﬂ LL@]T@EJTHJ

Y o A Y 1A a a
ua’mmfmmmmﬁaﬁﬁ"lﬂammﬂizﬁmmw

L)

2.5 You do not usually attempt complex structures, and when you do, quite
a lot of errors would be expected resulting in less effective communication.
aaninaz luwenew 9 Insesadrelsz Tendgudou uaz lunaingu

< A 9Y Aa = [ Y A ~ a a
NWHIRTUNISUUDHNANATIANIN G]N’(?NWaiﬂﬂ’l‘iﬁ@ﬁWiNﬂiZﬁﬂﬁﬂ’lW

¥
Ha8aN

Level 5

In this Level 5, global error refers to an error in sentence structure.

Structure 4 3 2 1

2.6 You demonstrate greater control of complex grammatical structures and
may commit global errors from time to time when using complex
structures.

= ) 9 A 9 Axd a
ﬂmnﬂ'lial(’]fﬂ'ﬁﬂjﬂf;lnIﬂﬁ\?ﬁi']\juljfnﬂimﬂcﬁﬂcﬂ’fJUﬂﬂeUullaxi]
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9 X v
dorananluilszTon lduasuiie s Insead wnsudou

2.7 You could consistently control basic structure, with errors possibly
occurring when complex structures and language are used.

9 Ay k) 2 9Y a a dy 9
ﬂﬂ!ﬁ"]ll']ﬁﬂﬂ’)“ﬂﬂiﬂﬂﬁ\iﬁﬁNWHiﬂullﬂLﬁN@TﬂﬂMﬂl@WﬂWﬁ?ﬂlﬂﬂﬂluulﬂ

Yy A qu ¥ Ao v
‘UNHJ’E)GI,GBI?]3Qﬁ31ﬂlla$ﬂ1y1ﬂ“ﬁﬂcﬁﬂu

2.8 You have a more sophisticated use of English overall, but will exhibit
some errors in their use of complex language structures, but not in your

basic structure patterns.

Y] 2

Tagsauq amdinmsldnusinguidudounniu uadilivorianain

9 1

e lums ¥ inseadumeingudou uali'ldoglugduuy

y X
Iﬂﬁﬂﬁﬁ?ﬁwuﬂ']usll@ﬁﬂm

3.) Vocabulary

Level 3

Vocabulary 4 3 2 1

3.1 Your Gaps in vocabulary knowledge and/or choice of wrong or non-
existent words are apparent which has a negative impact on fluency or
results in errors which could lead to misunderstandings.

Y 9 o o A A Yo Aa A = 1T a
mwmmmgmumﬁwmaz/meﬂmaeﬂ%ﬂmmma”lmegmwm

9
AUUHUBALIUNIN ﬁﬂﬁ’ﬁwaﬂszmumam@mmﬂamgmmﬁ%ﬁﬂﬁ’

L)

a Y a

naderana1ngieni liganudliald

3.2 Your frequent inability to paraphrase unknown words or in the process
of clarification makes accurate communication impossible.

9 [
Uen59 M3v1aAwaIso lumsoeannumgu ludsnuselu

9 i1 ]
TupeumMsetvvenui limsdearsigndeadiulylyld
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Level 4

Vocabulary 4 3 2 1

3.3 You do not likely to have a well-developed sensitivity to register

= 9 tﬂ' ] v Y (% YA @
ﬂmmmﬂuumz"lummaaiugimummmyﬂﬂﬂuﬂ

3.4 You are usually able to manage communication on work-related topics,
but may sometimes need clarification.

@ 1% A v Y aa 9 v o
ﬂﬂ!iJﬂﬁ]%ﬁ']iJ']ﬁﬂﬁ]ﬂfﬂﬁfﬂﬁﬁ’é]ﬁ']ﬁclu?i’lsllﬂ‘ﬂlﬂt’l’lsllﬂﬂﬂ‘]Jﬂ']TI/n

q

Y v
A 191199599198 0971TNMTDTUBNANTING

3.5When faced with a communication breakdown, you can paraphrase and
negotiate meaning so that the message is understood.
iedeunFynuaAuAMral luMITeals AuAINITONoAANULAL

Ysuanumnelunaitiie Ivasvesqauiluiihle 16

3.6 You think your ability to paraphrase includes appropriate choices of
simple vocabulary and considerate use of speech rate and pronunciation.

a 1 g’/ = = 9
ﬂmﬂmwmmmmmiumia@ﬂmmmm@muusm”lﬂmmi non 1y

o -4

4 1 <3 [
MANNNI89 LazMITBEINTANUET UNITAVLAZTNTOONIT B9

)
N

)]

Level 5

Vocabulary 4 3 2 1

3.7 You may display some sensitivity to register, with a lexical range which
may not be sufficient to communicate effectively in as broad a range of
topics, but with your proficiency will have no trouble paraphrasing
whenever necessary.

~ v @ 1 o w sq Y (= A
ﬂﬂ‘lllﬂ’ﬂllul,?ﬁf]igﬂﬂsllﬂQﬂWHW I,LGIEU’E]‘UlfllG]ﬂWﬁWTWIGI,‘BfN%UhJLWENWfJ‘Vﬁw

o YA v Y A Y 1A a a Il a3 9

Tlﬂﬂﬁ’élﬁ'ﬁﬂ’mlf]‘ﬂ‘l’iﬁﬁ]‘l’ia181@@81\13J1J53ﬁ1/1‘ﬁﬂ1w ’E]ElNul,iﬂGniJ@’JEJ

@ o Y 12 A o &
anwamnsovesna Wnezvhld hilidymlumsoeannuiioduilu
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4.) Fluency

Level 3

Fluency 4 3 2 1

4.1 Your slowness of speech flow is such that communication lacks
concision and efficiency.

Y ]
ANUINYEIMIYAveInaiuIinIzsh Idmsdemsnannunsz Futas

=\ =\ a
ANUYUTEANTAN

4.2 Your long silent pauses frequently interrupt the speech flow.

MINYARILUIUN YBINMUVATINIZ AT YATIABITIBY

4.3 You fail to obtain the professional confidence of your interlocutors.

" Yo A 4 A A = '
ﬂmvluvlﬂjﬂﬂj'lulaﬁﬂuuslug']ugWLﬂuu@@WWWﬂTﬂﬂﬁUWuqmﬂ\?ﬂm

Level 4

Fluency 4 3 2 1

4.4 Your speed rate may be slowed by the requirements of language
processing, but remains fairly constant and does not negatively affect the
speaker’s involvement in communication.

o 5 9 o &
6@]51ﬂ31%£5311&ﬂ151@!ﬂﬂ]@\1ﬂmﬂ1ﬂ%1ﬁﬂ@1hﬂ31hﬂ%ﬂu1ufﬂiﬂiZM’Jﬁ
Muwadineaoudeaoiilowaz ludwwadeaemstaiusmvesdya lu

A
N1TADNT

4.5 You can speak a little faster than the ICAO recommended rate of 100
words per minute if the situation requires.

< 1 o 1 ~ ~ o l
ﬂﬂ!ﬁ?ﬂ?iﬂﬂuﬂqﬁlli’)ﬂ’31 100 MADUINNIUN ICAO HUETUN ﬂ?ﬂﬁﬂﬁ)gslu

do &
anumsasuilu
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Level 5

Fluency 4 3 2 1

4.6 Your rate of speech and organization of discourse approach natural
fluency.

o 3 A ~ =
’é]@lﬂﬂ’ﬂll!ﬁi'Jﬂl,uﬂﬁwummzﬂ']ﬁlifJ‘ULﬁfJ\‘i'ﬂ“V]ﬂiﬁJ‘UEN?;I’L?L! UMY

J J 1 I a
AADUINAIIIUYUTTTUIA

4.7 Under appropriate circumstances, your rates significantly higher than the
ICAO recommended rate of 100 words per minute can be achieved without
negatively affecting intelligibility.

TuTemafiminzan sasanusrlumsnavesaassgansani

] A o 1 = = 1 o 9
nuziilag ICAO 0 100 Maewi wag hilinanwauaemssinnunle

5.) Comprehension

Level 3

Comprehension 4 3 2 1

5.1 Your comprehension is limited to routine communications in optimum
conditions.

9 o w 1A A Aa ~
mmmﬂ%mmﬂm%gﬂmﬂﬂagmmiﬁamimuﬂﬂmsluﬁmazmwmzﬁu

5.2 You would not be proficient enough to understand the full range of
radiotelephony communications, including unexpected events, substandard
speech behaviors or inferior radio reception.
VA ~ o 9 v A a o Yy 1
ﬂm"lmslfmmqmamzmmmm%meiﬁamsmﬂ’mqimﬁwﬁlﬂaﬂn
9 = P 1 a a A 1
ﬂi‘]Jﬂ’Jui’JllﬂﬂLﬁ@!ﬂTimcﬂlliJﬂ"lﬂﬂﬂ WE]@]ﬂiiiJﬂTimﬂV]llﬂJL‘]Ju]lﬂGnﬂJ

WMATFIUHIOM T TR AINgGRA
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Level 4

Comprehension 4 3 2 1

5.3 You have strategies available which allow you to ultimately

comprehend the unexpected or unusual communication.

=

~ s ' 9 9 A Ay v a A 1y
ﬂtuiJﬂaﬂﬂﬁﬂﬂz%ﬂﬂﬁlwﬂmmﬂ%miﬁ@mi‘l/l"luﬂiﬂﬂﬂwiﬂ‘ﬂ UAULAY

q E] q

5.4 Unmarked or complex textual relations are occasionally misunderstood
or missed.

v o & & = A A oy Y q a A
mmauwuﬁmmmammmﬂqmmamwumangﬂwﬂfﬂwsﬂ NI

9
wmﬂ"lﬂﬁmﬂuﬂiqmn

Level 5

Comprehension 4 3 2 1

5.5 You achieve a high degree of detailed accuracy in their understanding of
aeronautical radiotelephony communications.

=~ v o =S d' 9 d’ [ d‘
ﬂﬂ!iJﬂ’JHJLLiJHEJﬂH‘ﬂEJﬁ&@‘(’Jﬂ@\ﬂﬂl‘i@\?ﬂ’ﬂllHlﬂﬁ]&ﬂﬂ’)ﬂ“uﬂﬁ’ﬁ’ﬂfﬂ‘ﬁm\‘]

MYTOA TN INA

5.6 Your understanding is not hindered by the most frequently encountered
non-standard dialects or regional accents, nor by the less well-structured
messages that are associated with unexpected or stressful events.

9 L= A A n vy A o =
mmmﬂwemm%ﬂwqﬂﬁiiﬂmﬂmymuw”lu“lﬂmmmumammm

EX]

a A oy ~ PR Y AN 1y YA 2
augiimad lilaunasgruiinulaves uazdreasn lulaGeuize

ad A 9 o 4

Tnseadvedsannertosniumanisain luaanansonaunson
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6.) Interactions

Level 3

Interactions 4 3 2 1

6.1 Your interactions are such that communication lacks concision and
efficiency.

Ay o J o 4 v a a
UfduniusvesnashlimsdoaisviannunsgFunazlszansam

6.2 Your misunderstandings and non- understandings are frequent leading to
possible breakdowns in communication.

9 a 9y v o Y A @
ﬂ’ﬂi\lﬂlﬂﬂwmmgﬂ1ﬁﬂﬂﬂ’JﬁJlflﬂGl,i]"lJENﬂmiJﬂﬂﬂWﬂﬁﬁ@ﬁﬁiﬂq@ﬁ%\iﬂ

A v
NIDAULYIAI

6.3 You do not gain the confidence of your interlocutors.

nm Yo o J
aalulasuanuiulenngaunuivesnm

Level 4

Interactions 4 3 2 1

6.4 When you do not understand an unexpected communication, you must
be able to communicate that fact.

d‘ v 9 d‘ d' ] a o Y d’
Lll@ﬂil\lulnmlﬂi]ﬂ?i’ﬁ’f]ﬁWi‘VlUlhﬂ1ﬂﬂﬂﬂm8\1ﬁ’E]\‘]ﬁ13J1‘§i‘lﬁ@ﬁ1§

a o 1 I ¥
ﬂ')'liﬁ]i\?@\?ﬂﬁ'l')ﬁl,ﬁulﬂ

6.5 You query a communication, clarify, or even simply acknowledge that
one does not understand rather than to allow silence to mistakenly represent
comprehension.

g’/ o a A a A [} 1 LI7) d' ] 9
AUNNITANFTNTY f]‘ﬁ‘UWElL“INlILG]iJ‘HifJEJ’E]iJTU’NVbJL“llﬂi]uﬂu‘ﬂ%%ﬂﬁ’ﬁ]flclﬂ

= o Y A 9 a ' 9 9
anuReuih Ivauswanlarangaunlanad

6.6 You can check, seek confirmation, or clarify a situation or
communication.

N Y | s A A Y
ﬂﬂ!ﬁ"]i]’]iﬂﬁi'ﬁ]ﬂﬂﬂ Elufllmm‘ml,mﬁmumimwmmi’d@mi"lﬂ
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Level 5

Interactions 4 3 2 1

6.7 Your interactions are based on high levels of comprehension and

[

Ay o J 2 1 o J J
Ufdunusvesnmiusgnuszauanuinlanazanuadowaailu

6.8 Your skills in checking, seeking confirmation and clarification remain
important, they are less frequently deployed.
ﬁﬂ‘l&l%eluﬂﬁ@iiﬂﬁﬂﬂ mimmﬁﬁuﬁ’uuazms@%m&mmETqmﬁ

o = Y1 o té‘ 1 té‘ n Y o 9 @
ANUTINY mummnyzummu"lu"lﬂgﬂmm“lsvmﬂuﬂ

6.9 You are capable of exercising greater control over the conduct and

direction of the conversation.

AUATAINIE MUATAMIIveIMsaun g
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